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Editorial

The Comparative Education Bulletin is the official journal of the
Comparative Education Society of Hong Kong (CESHK). The first
issue of the Bulletin was published in 1998, with the aim of enhancing
the profile of comparative education research in Hong Kong and
more widely in Asia. The journal has been published each year since
then and this, in the 2009 volume, is the twelfth issue. The Bulletin is
normally printed at the end of each year, in time for distribution at
the annual conference of the Society, which normally takes place in
the first month of the following year. This issue is no exception, and
is published in time for the Society’s annual conference on 16 January
2010.

The location of this conference in Guangzhou, co-hosted by the
Guangdong Comparative Education Society, marks the second year
in succession that the Society is holding its conference beyond the
borders of the Hong Kong Special Administrative Region: the January
2009 conference, held in Macau, was the first. This trend marks a
strengthening of research networks in comparative education in this
part of Asia, and is to be welcomed.

The majority of papers in this issue of the journal are published in
Chinese, which in itself marks an enhancement of the Chinese language
profile of comparative education research in the region. This selection
of Chinese language papers is also a deliberate reflection of the location
of the January 2010 conference of the Society at South China Normal
University. These four papers are either explicitly comparative, or
focused on questions of education policy development. Technical and
vocational education and training (TVET) is a theme receiving much
attention in the education policy arena globally, and that two of these
four papers focus on technical and vocational education in greater
China reflects this trend. One of the two English language papers
included in this issue looks at the teaching of comparative education
in universities across the world; the other is situated in a field closely
related to comparative education, that of educational development,
and looks at key questions in Education for All policy in a sub-Saharan
African country.

This selection of papers from authors in Hong Kong, southern
China and more widely afield, from Bulgaria to Ethiopia and
Switzerland, shows a strength on which the journal can be further
developed, as the Society seeks to establish it as one of the more
reputable periodicals in the field globally. It is on that note that I will
hand over the editorship of the Comparative Education Bulletin towards
the end of 2010, in time for the new editor to take responsibility for the
issue that goes to press in December that year. I have had the privilege
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of editing the journal for four years, or one third of its existence, the
first two of these four with assistance from Kokila Katyal as co-editor.
These four years have coincided with the two years during which I was
President of CESHK, and the two years during which I have served
as the Society’s Past President. My term as Past President comes to an
end with the January 2010 conference of the society, and it is perhaps
appropriate that in 2010 I hand over the editorship of the journal. In
doing so, I wish to thank my colleagues in the Society for their support
during these past four years, and especially those who have assisted
in reviewing manuscripts submitted for publication in the journal. In
particular, I wish to thank Emily Mang of the Comparative Education
Research Centre at the University of Hong Kong for her immeasurable
levels of support and assistance to me in my capacity as President
and as Editor, to the Bulletin as Production Editor, and to CESHK in
virtually every aspect of its existence. Comparative education in this
region would not be nearly as strong were it not for Emily’s experience
and expertise in the field, and for her indefatigable commitment to this
community of scholars and this field of research. With support such
as this from all colleagues, and with the kind of growth in research
networks that this issue reflects, this journal can go far, and I wish the
new editorial team and CESHK Executive well to that end.

Mark Mason

Editor

Past President, Comparative Education Society of Hong Kong
Professor, Comparative and International Education and Development
Hong Kong Institute of Education



The Historical Evolution of the Teaching of Comparative
Education at Universities Internationally

C.C. WoLHUTER, North-West University

N. Porov, Sofia University

M. ManzoN, The University of Hong Kong

B. LEUTWYLER, Institute for International Cooperation in Education

The aim of this article is to investigate the historical evolution of Comparative
Education at universities worldwide, as a basis for a critical reflection on
its future prospects. Each of the following phases is discussed: a Prehistoric
Phase; Phase I: Early years, 1900s and 1910s; Phase II: Classic years, 1920s
and 1930s; Phase III: Expansion (Western and developing countries) vs.
Constriction (East Block), 1950s to mid-1970s; Phase 1V: Contraction (Western
Europe and North America) vs. Revitalisation (Greece, Eastern Europe and
China), mid-1970s to 1990s; and Phase V: Proliferation: 2000s. In conclusion
a fourfold strategy for securing and extending Comparative Education’s place
in universities is recommended: utilizing the field’s excellent international
organizational networks; holding onto its place in universities where such
exist; placing on the Comparative Education research agenda themes directly
and visibly relevant for teachers and for teacher education; and articulation
of Comparative Education’s significance, at grassroots and at policy-making
levels.

Introduction
Comparative Education has for slightly over a century figured across
the world in teacher education programmes, and therefore enjoyed
a presence at universities. With the content and focus of teacher edu-
cation programmes currently especially topical, a stock-taking of and a
critical reflection on the place of Comparative Education at universities
is apt. The aim of this article is to describe the historical evolution of
Comparative Education at universities worldwide, as a basis for a criti-
cal reflection on its future prospects.

Having studied the historical evolution of Comparative Education
at universities, the authors describe this history in terms of five phases,
preceded by a pre-historic phase, each of which will be discussed:

- PhaseI: Early years, 1900s - 1910s

- Phase II: Classic years, 1920s - 1930s;

- Phase III: Expansion vs. Constriction, 1950s to mid-1970s;

- Phase IV: Contraction vs. Revitalisation, mid-1970s - 1990s;
- Phase V: Proliferation: 2000s.



Prehistory

Before the establishment of formally constituted Comparative Edu-
cation programmes at universities precursors had existed — both inside
and outside universities.

Outside universities, there were throughout the nineteenth century
educational travellers: mostly government officials who studied edu-
cational developments in foreign countries, with the aim that these
studies would lead to the selective borrowing of ideas, insights and
practices to help develop their own education systems. A well-known
example is Victor Cousin (1792-1867), one time Minister of Education
in France, who undertook a study tour to Prussia in 1831, the report
of which led to the Guizot Law of 1833, which established the French
system of primary education. Other well-known examples include
the American “cultural borrowers” who went to Europe to learn
about schools: John Griscom, Calvin Stowe, Horace Mann and Henry
Barnard. In 1837 the State of Massachusetts created the Massachusetts
Board of Education and sent the Board’s first secretary, Horace Mann,
on a six month educational fact-finding mission to Europe. These ac-
tivities were brought into the halls of academe when Sir Michael Sadler,
director of the UK’s Office of Special Inquiries and Reports, delivered
his famous Guildford lecture in 1900, “How far can we learn anything
of practical value from the study of foreign systems of education”, in
which he took the educational borrower to task, and also pointed the
way to the paradigm which would characterize the first generation of
comparativists at universities.

Within universities, rudimentary Comparative Education activities
existed in various forms. Scholars learned from foreign education
systems, either when studying abroad, or by purposefully studying
foreign systems of education. Education associations studied foreign
education. For example, a significant activity of the Hrvatski Pedagosji-
Knjizevni Zbor, an Education association founded in 1871 in Croatia,
was the popularization of the educational experience of foreign
countries (Vrcelj, 1008:36). Education journals and books published
at universities, too, often featured articles of educational activities
abroad. For example, the Czech Encyclopedia of Education (1891-1909)
contained 100 monographs on school systems from all continents
(Walterova, 2008:42). The Education journal Pedagogische Studién in
the Netherlands has dedicated, since in inception in the 1920s, much
attention to education in other countries (Boerma et al., 2008:96). At
the threshold of the twentieth century two important books — Charles
Thurber’s Principles of School Organization: A Comparative Study Chiefly
Based on the Systems of the United States, England, Germany and France
(1899), and Michael Sadler’s How far can we learn anything of practical
value from the study of foreign systems of education? (1900) — contributed
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much to laying down the foundations of university Comparative Edu-
cation. Some university courses contained comparative elements.
They did not carry the name “Comparative Education”, but were in-
corporated into general subjects such as Education or Pedagogy (cf.
Takekuma, 2008:229). According to Brickman (1988:6), the nineteenth
century ended with a large body of literature and university courses
which laid the foundation for Comparative Education at universities.
However, it can be assumed that these courses did not contain much
of the theoretical, conceptual or methodological bases of Comparative
Education.

Phase I: The Beginnings: 1900s-1910s

According to Steiner-Khamsi (2000), James E. Russell, in the spring
of 1900, at the University of Columbia, taught the first ever course in
Comparative Education in the world. Other places where Comparative
Education commenced was Manchester University, where Isaac Kandel
began a Comparative Education course in 1905 (Hans, 1959:44) and
Southampton University, where Fred Clarke’s course began, also in
1905 (Lauwerys, 1966:15). The university initiation of Comparative
Education at the dawn of the twentieth century was considerably
helped by the fact that many other comparative sciences had already
been established in academia: Comparative Anatomy, Comparative
Linguistics, Comparative Literature, and above all - Comparative
Sociological Studies (Wolhuter, et al., 2008:323).

Phase II: The Classical Years: 1920 and 1930s
Following Kandel’s (who arrived in the USA from England in 1908)
pace-setting course at Teachers College, Columbia University, courses
in Comparative Education proliferated in the USA after 1920. Some
graduates of Teachers College laid the grounds for Comparative Edu-
cation at other universities in that country in the 1920s, for example,
Thomas Woody at Pennsylvania, William Clark Trow at Michigan,
and Paul Hanna at Stanford (Wilson, 1994:462). During the 1920s
and 1930s courses on Comparative Education were taught by Robert
Ulich at Harvard University and by Isaac Kandel, James Russell,
William Russell, John Dewey, Paul Monroe, Thomas Alexander and
George Counts at Columbia University. An important moment in the
university development of Comparative Education was the Eastbourne
Conference held in 1931 and chaired by Paul Munroe, then Director
of the International Institute at Teachers College. The conference was
focused mainly on examinations, but one of the decisions taken had to
do with the introduction of Comparative Education courses at teachers’
colleges and institutes.

Peter Sandiford, author of Comparative Education (1918), moved



from Columbia University to Toronto in 1913, and became a trail-blazer
of Comparative Education at Canadian universities. He stayed at the
University of Toronto until 1941.

During the 1920s courses on Comparative Education were started
by G.W. Young and Nicholas Hans in London, and by Sergius Hessen
in Prague and Warsaw. Important steps to preparing and offering
courses on Comparative Education were also made in Bulgaria, Cro-
atia, Czechoslovakia and Norway.

In the 1930s, Comparative Education was established as a formal
course at Beijing Normal University and at Zhongshan University in
China (Bray & Gui, 2001:454). Important contributions to establishing
the grounds of Comparative Education were also made in Germany
by Friedrich Schneider, in Croatia by Albert Bazala, by Franjo Mandié-
Higy and Stjepan Pataki in Norway’s University of Oslo, and in Mexi-
co by Ezequiel A. Chéavez. Jean Piaget contributed to setting the
basis of Comparative Education in Switzerland in the early 1930s, by
establishing a strong link between the University of Geneva and the
International Bureau of Education. In the 1920s and 1930s Comparative
Education was acknowledged as an academic field in Japan, due large-
ly to the studies and efforts of Shigetaka Ale, Choichi Higuchi, Kenichi
Hida and Masunori Hiratsuka. In Uganda, the teaching of Comparative
Education began in 1925 at Makarere Univesity (at that stage the only
university in Sub-Saharan Africa, apart from South Africa). In 1940,
Comparative Education was established in Brazil by Antonio Carneiro
Ledo and in Cuba at Havana University by Emma Pérez Téllez.

The classical phase of Comparative Education at universities was
related to the rise of nation states, and their employment of national
education systems to achieve their objectives. Aptly, then, Comparative
Education was taught in the “factors and forces” paradigm of Sadler,
Kandel, Hans and Schneider: ‘national character’ shapes education
systems and determines their particularities.

Phase III: 1950s — mid-1970s: Expansion vs. Constriction
The decades from the 1950s to the mid-1970s were characterized by
two opposing trends in various parts of the world.

In many countries in the West and in the developing world, Com-
parative Education made substantial gains. These years, characterized
by the prevalence of human capital theory (see: Sobel, 1982) and its
belief in the societal elevating power of education (see: Engelbrecht,
Nieuwenhuis, 1988) and by the unprecedented expansion of education
worldwide (see: Coombs, 1985:74), were particularly favourable for
Comparative Education. Amidst these favourable circumstances, and
with foreign aid, including education aid to developing countries,
a major export of the USA, Comparative Education at universities



flourished, with comparativists such as C. Arnold Anderson and
others at the Comparative Education Center at the University of
Chicago. In Canada, the Ontario Institute for Studies in Education
was founded by David Wilson and Joseph Farrell in 1969. Western
Europe, too, experienced times of growth for Comparative Education
at universities, with eminent comparativists such as Edmund King
and Brian Holmes in England, and Friedrich Schneider in Germany.
In Japan, the first chair of Comparative Education was established at
Kyushu University in 1952, the first incumbent being Masuko Otake.
In the 1950s and 1960s chairs were founded at Hiroshima University,
Kyoto University and Tokyo University. As many developing countries
attained independence, the belief that they had in education the
main agent of development and the role they assigned to education
in the nation-building project led to massive educational expansion.
These developments boded well for Comparative Education, which
obtained a solid foothold at universities in countries such as Korea
(see: Park & Hyun, 2008:242) and the countries of southern Africa (see:
Wolhuter (ed.), 2006). Although Comparative Education gained an
increasingly firm foothold at universities in the developing world,
western dominance of knowledge paradigms and production (see:
Altbach, 1982; Arnove, 1982) had something of an inhibiting effect
on scholarship in the field at these universities. This did, in fact, im-
poverish Comparative Education in the developed world too (see:
Biraimah, 2006). In the case of South Africa, the effect of isolation due
to the international academic boycott that was set against the apartheid
state c. 1960-1990 (see: Harricombe & Lancaster, 1995) meant that by
1990, Comparative Education, as practically taught at South African
universities, was still wholly in the interwar “factors and forces” mould
(see: Bergh & Soudien, 2006).

In the totalitarian countries of the Eastern bloc, on the other hand,
the state had a stifling effect during the years 1944-1989, which brought
an end to the promising inter-war developments. In this repressive
atmosphere, when every little interest in Western education was
considered a crime, Comparative Education pioneer and stalwart,
Christo Negentzov, left Sofia University (Popov, 2007:105). Very re-
duced contact with the outside world had the same stifling effect on
Comparative Education in the Czech Republic (Walterova, 2007:91). In
China, Comparative Education went through a similar history. Com-
parative Education was abolished as a field of study in the 1950s
after the establishment of the People’s Republic of China in 1949. The
new government considered Comparative Education a “bourgeoisie
pseudoscience that worshipped and had a blind faith in things foreign
(Chen, 1992:5). Further political upheavals in the 1960s, with the
Cultural Revolution in 1966, ushered China into a 10 year period of



international isolation (Manzon, 2007:113). In the Soviet Union, during
the 1950s-1970s, the development of Comparative Education in teacher
education programmes was similarly obstructed (Wolhuter et al.,
2008:326).

Phase IV: Mid-1970s-1990s: Varied Trends: Contraction vs Proliferation
During these decades Comparative Education had once again oppos-
ing fortunes in different parts of the world — although almost mirror
images to the preceding era: a contraction in North America and West-
ern Europe, and a revitalisation that accompanied democratisation in
other parts of the world.

The downward trend in North America and Western Europe
should be seen in terms of contextual forces. The massive educational
expansion of the 1960s failed to bear the expected fruits. For example,
instead of promoting social mobility, Jencks’s (1972) extensive empirical
study showed that education was no major determinant of social mo-
bility. Bowles and Gintis (1976) concluded that education actually
served to entrench and to reproduce socio-economic stratification
patterns. Instead of eradicating unemployment and stimulating eco-
nomic growth, the 1970s saw the spectre of schooled unemployment
and stagflation, especially after the 1973 oil crisis. Other factors which
contributed to a reversal of the fortunes of Comparative Education
at universities were the decrease in the number of student teachers
(Sutherland, et al., 2007:159) and the reform of teacher education
programmes (Altbach, 1991:492; Schweisfurth, 1999:94). Some re-
markable exceptions do exist, however. In 1998 an international Mas-
ters programme, specializing in education and development, and
in education in Africa, was developed by Birgit Brock-Utne at the
University of Oslo. And in Spain, Comparative Education became a
compulsory foundation subject for Education students at all univer-
sities (Naya et al., 2008:122-123).

In the USA, conditions were aggravated by the country’s inward
turning after the Vietnam War. In his 1972 Comparative and Inter-
national Education Society (CIES) presidential address, Andreas
Kazamias (1972) expressed concern about the death of Comparative
Education at universities in parts of America. By 1990 it was unusual
to find more than one full-time Comparative Education specialist at
any university in the USA. Larsen et al. (2007:22) wrote about a “frag-
mentation” of Comparative Education at Canadian universities in the
1980s: as key faculty retired, courses limited in scope were offered
by other teachers, for whom Comparative Education appeared to be
secondary to their main teaching and research concerns. During the
1990s, the position of Comparative Education at universities in Ger-
many, likewise, weakened (Waterkamp, 2007:58). O’Sullivan (2007:31)



writes that during the 1970s to the 1990s, Comparative Education at
universities in England and Ireland went through a “crisis of confi-
dence” and a period of decline. By 1990 in Britain, only the University
of London had a chair of Comparative Education, although it was still
offered at a further eight British universities (Holmes, 1990:85)

In countries that underwent democratization, on the other hand,
Comparative Education enjoyed good fortunes. Comparative Education
at universities in Greece came into being during the 1980s and 1990s
(Karras, 2007:66). After the fall of the dictatorship in that country
in 1974, the Greek Teacher Union demanded the education of more
teachers, equipped with scientific knowledge. Comparative Education
was first taught in the 1980s by Andreas Kazamias at the University of
Crete, by Maria Iliou at the University of Ioannina, and by Panagiotis
Peniaris at the University of Cyprus. In time more courses were added,
and today Comparative Education is available in most Departments of
Education at universities in Greece (Karras, 2007:67).

After Mao Zedong’s death in 1976, China’s opening-up to the
outside world marked a renaissance for Comparative Education in that
country. Foreign education research became important in the context
of national reforms and the open-door policy. Institutes of foreign
education were established at Beijing Normal University, East China
Normal University in Shanghai, South China Normal University, North
East Normal University and Fujian Normal University. In the 1980s, a
government policy document classified Comparative Education as a
sub-discipline of Education, a compulsory part of teachers’ education
in their third year of study (Manzon, 2007:117). From the four institutes
of Comparative Education existing in 1989, there are now almost one
hundred Comparative Education institutes in China. At the University
of Hong Kong, the Comparative Education Research Centre (CERC)
is a major producer and publisher of Comparative Education research
scholarship.

In the post-1989 context Comparative Education in Bulgaria
surged. Ideological and party-political prejudices and restraints in
education and research have been abolished and, in spite of limited op-
portunities for conducting Comparative Education research because of
financial constraints, much better conditions exist for the enlargement
of academic contacts with countries from all over the world. Since
1997, Comparative Education has been introduced as an obligatory
part of all university teacher education programmes (Popov, 2007:107).
Similarly, in Croatia, Comparative Education is currently taught in all
three faculties which educate teachers (Vicelj, 2007:89). Similarly, in the
post-1989 context, Comparative Education became part of teacher edu-
cation in all nine faculties of education at Czech universities (Walterova,
2006:43). In post-1990 Russia, Comparative Education also gained a



new lease of life from teacher education reforms (Golz, 2008:115), while
in Kazakhstan, Comparative Education started to be taught at Masters
level after independence in 1991 (Kussainov & Mussin, 2008:238-239).

Phase V: 2000s: Dwindling Presence vs Increasing Relevance

During the 2000s Comparative Education at universities has been
characterized by a dwindling presence in Western Europe and North
America, and an increasing relevance worldwide.

The widespread disintegration of Comparative Education infra-
structure and programmes at universities in Western Europe of the
last decades of the twentieth century has continued. Exceptions to the
pattern include Switzerland, Norway and Spain. At the University
of Geneva, in Switzerland, a new chair of “International Dimensions
of Education” has recently been created (Schiissler & Leutwyler,
2008:131). In Norway and Spain, Comparative Education is still bene-
fiting from the reforms of the 1990s. This is also the case in many
developing countries, where Comparative Education still holds to
its infrastructure and place in programmes acquired a few decades
ago, although there are some significant exceptions to this pattern. In
Latin America, Comparative Education has not regained its position
lost at universities in Brazil in 1969 and in Chili in 1973. In the Asian
region, there are signs of receding interest in and marginalization of
the field in Japan (Takekuma, 2008:233-234), Korea and Malaysia. In
the case of Korea, a lack of specialists and language constraints add
up to a comparative lack of student interest in the field (Park & Hyun,
2008:257). Malaysia also reports a shortage of trained personnel (Meerah
& Halim, 2008:257). As for the African countries, Rwanda (Nzahalirwa,
2008:291), South Africa and Uganda seem to exhibit some decline in
the teaching of Comparative Education. In South Africa, Comparative
Education lost its stronger position at universities as a corollary of the
post-1994 reform of teacher education (see: Maarman & Wolhuter, 2006;
Wolhuter, 2006). The way Comparative Education was taught at many
universities, serving to justify the apartheid government’s segregation
policies in education, was also a factor (see: Bergh & Soudien, 2006). In
Uganda the only university offering a Masters in Comparative Edu-
cation witnessed a drop in applicants, with some years reporting no
applications (Kagoire, 2008:313).

At the same time, a number of global trends make Comparative
Education ever more relevant, significant and even indispensable.
Globalisation and its related trends have many implications for
Comparative Education, for example, the comprehension of global
education forces and how they shape domestic education, which
Walterova (2007:92) enumerates as one of the aims of Comparative
Education courses at universities in the Czech Republic. The growing
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influence of international development agendas, such as those asso-
ciated with the Millennium Development Goals, have attracted both
widespread analysis and sustained critical analysis (Sutherland, et
al., 2007:166-167). International competitiveness and international
comparability, in an increasingly “flat” world (see: Friedman, 2008),
measured and monitored by studies such as those conducted under
the auspices of the IEA (International Association for the Evaluation
of Educational Achievement) and the OECD’s PISA (Programme for
International Student Assessment), have led to a new appreciation of
comparative and international perspectives in Education courses, as
pointed out by several comparativists commenting on the position
of Comparative Education in their countries (Leutwyler & Schiissler,
2008:129; Karras, 2007:78; Holik, 2007:137; Waterkamp, 2007:147).

Regionalisation is another force promoting comparative and inter-
national dimensions in teacher education programmes. Regionalisation
is most conspicuous in the countries of the European Union. Education
students need to be familiar with, for example, the Bologna Declaration
or the Lisbon goals, in order to understand their own, domestic edu-
cation system. Even in the case of Switzerland - falling outside the
European Union - Leutwyler & Schiissler (2008:133) contend that the
forces of regionalization have an influence on the education system
and policies of Switzerland. The teacher education programme at the
University of Athens now includes a course, “European Integration:
an educational challenge” (Karras, 2007:69), and that of the University
of Egeo, Greece, a course, “Comparative Education: education in the
European countries” (Karras, 2007:73), while teacher education in the
Czech Republic gives special attention to European values, European
citizenship, the Lisbon strategy in education and the European Un-
ion’s educational programmes, strategies, aims, principles and policy
(Walterova, 2007:92).

The increasingly multicultural, multilingual and multireligious
make-up of school populations, too, call for an increased presence of
Comparative Education content in teacher education programmes.
What is relevant here is Noah's (1986:156-157) Comparative Education
as a touchstone to understanding across cultural contexts, and Broad-
foot’s (1999:21) view that Comparative Education studies acquire in-
creasing value on the strength of their capacity to relate individual
perspectives to societal contexts, and to group culture, individuals
and institutions in an intellectually coherent manner that will facilitate
learning. Research on Irish students” experiences in their Comparative
Education course found that the most important reason why they were
glad they did the course was that it helped to prepare them to teach in
multicultural classrooms (O’Sullivan, et al., 2005).

Finally, the ever-growing need for Global Education in schools
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(see: Mundy et al., 2007) creates a further imperative for Comparative
Education in teacher education programmes. With schools increasingly
called upon to prepare students for ‘world citizenship’ and the forma-
tion of a global perspective in schools, there is a corresponding need
for a global perspective in teacher education programmes.

The above factors have resulted in, where Comparative Education
courses are not taught under that name, a host of courses at universities
on themes under which Comparative Education is subsumed, a pro-
cess Larsen et al. (2007:22), referring to the Canadian context, call the
“broadening of Comparative Education”. Examples of courses under
which Comparative Education is subsumed, taught as part of teacher
education and graduate Education programmes, are: education sys-
tems and school management; democracy and civil education; edu-
cation and development; Human Rights education; the context of
schooling; lifelong education; education system planning; education
policy studies; higher education systems; comparative studies of
private education; curriculum and instruction abroad; globalization
and education; international education policy; European dimension
in education; international education policy; European aspects and
teaching; comparative teacher education; trends in international
education theory; and key issues in international education.

Outlook
A key question, viewed against this historical evolution, has to do with
the prospects for Comparative Education in the future.

Comparative Education has at least three strengths, two of which
lie outside academia. First is the very nature of the field: although
lacking a clear identity with definite borders (Epstein & Carroll,
2005:62), it is an adjustable and resilient field, whose history shows
how it has succeeded in renewing itself to remain relevant. Second,
Comparative Education has a strong organizational infrastructure
in 37 national/regional Comparative Education societies (with their
regular conferences and journals) worldwide, confederated in the
World Council of Comparative Education Societies. Third, in academia
Comparative Education is visibly and strongly presented in the
countries of the former Eastern bloc, in many developing countries, in
Greece and Spain, and also at some universities in Western Europe and
North America.

Comparative Education is also presented with a number of op-
portunities. Several worldwide societal trends (such as globalization,
regionalisation, the technological and communications revolutions,
increasingly multicultural populations and the need for Global Edu-
cation in school) make Comparative Education ever more significant, if
not indispensable, in teacher education programmes.
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At the same time, Comparative Education at universities is threat-
ened by a number of weaknesses. Generally, Comparative Education is
weakly present at universities in Western Europe and North America,
and has also lost ground in many Asian and developing countries, such
as Korea, Malaysia, Uganda, South Africa, Brazil and Chile. The societal
trends identified above have been accommodated in teacher education
programmes in an array of ad hoc courses in which Comparative Edu-
cation is subsumed, but does not always appear in its own right. In
such an arrangement, as Kubow and Fossum (2007:11) comment, in the
American context, comparative perspectives are drawn on only inter-
mittently and very superficially. Students generally do not become
acquainted with the conceptual tools or the corpus of knowledge
of Comparative Education, and nor are they introduced to the full
depth, scope and possibilities of Comparative Education. Comparative
Education at universities then, as Masemann (2008) puts it “flows a
mile wide but an inch deep”.

It seems that the best strategy to entrench and improve the
position of Comparative Education at universities would be to draw on
its excellent international organisational network and its infrastructure
where it exists at various universities, and from there to place high
on the research agenda themes with a direct relevance and value
for student teachers (such as the comparative study of pedagogy
or teaching methods), and then to “clearly articulate the usefulness
of Comparative Education at grassroots level” (Kubow & Fossum,
2007:16). One of the factors which contributed to the decline in the
fortunes of Comparative Education at universities in many parts of the
world during recent decades was the drop in the number of student
teachers. The prediction of a shortage of teachers in many parts of
the world in the near future will probably see a substantial rise in
enrolments in teacher education programmes. That might lead to the
appointment of new academic staff and to the establishment of new
education faculties and institutions, and might also present a chance
to re-organise teacher education programmes: an opportune moment
for Comparative Education to re-claim its rightful place in education
programmes.
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National Demonstration ngher Vocational Schools in China:
policy background, aims, content and implementation

244 (Faprfptg)

ZonG Xiu-xiu (South China Normal University)

Abstract

China's rapid economic development has meant that higher vocational
education has been given substantially greater importance in that coun-
try's education strategy. National Demonstration Higher Vocational
Schools have been established since 2006. This paper discusses the re-
lated policy’s background, aims and main content. Some problems in
the implementation of the policy are identified, with the aim of con-
tributing to the better realization of the policy goals and the further
development of higher vocational education in China.
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